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O An interrelated set of investigations over 4
years on the efficacy of:

The Literacy Collaborative Professional Development
Program

Adding a Web-based Collaborative Learning
Environment (PDS?) to support this work

O Today’s symposium focuses on emerging
evidence on school engagement with the
Literacy Collaborative program and impact

on teacher practice and student learning
(2 year effects).



O A research-based literacy framework
focusing on reading, writing and word
study/phonics

O A comprehensive professional development
model
Extensive initial training (Ohio State and Lesley)

Ongoing support from local and national network
of colleagues, including an annual institute

O A new professional role--school-based
literacy coordinator—combines in-school
PD sessions with one-on-one coaching.



O Detailing the work of literacy coordinators

The varied ways that this intervention may play out for
different teachers and schools (papers 1 thru 3)

0 Quasi-experimental evidence on effects

Assess changes in teachers’ instructional practices over 3 years
using the Developing Language and Literacy Teaching
Observational System. (paper 4)

A value-added model to assess changes in students’ growth
over time how program impact might vary among teachers and
schools (paper 5)



(work still ahead)

O Bringing the final year of data in these analyses

O Relate classroom-and school level value-added
trends In student learning to changes in teaching
practice and other teacher- and school-level
covariates.

Examining the links from design of PD to changes in
Instructional practice to changes in student learning.

0 Randomized clinical trial on effects of adding
PDS2 to LC on teachers’ practices and student
learning

9 matched pairs, one each randomly assigned to LC versus
LC + PDS?



Literacy assessments on all students (K-3) in both fall and spring
for 4 years to assess change over time in students’ literacy
learning.

Systematic observation of teacher practice in years 2 through 4 to
document changes in practice.

Monthly coach log reports about PD activities-who, what and how

Teacher surveys years 1 and 4 to assess individual agency, school
organizational properties and possible changes here too.

A mix of quantitative and gqualitative evidence on the professional
development and work practices of the literacy coordinators as
well.



A basic activity theory framework
for examining potential changes In

the work of coaches and teachers



Examining How Literacy Coaches Engage
their New Role

Background
: ! Role Engagement

O Expertise
m Prior knowledge in
literacy teaching and
learning
m Prior experience as an
adult educator

Literacy Collaborative
training and on-going
support

Amount, type and
focus of PD

o Willingness to engage
instructional innovation
m Experiment with new
practices in their
classroom

Formal
School Structure

Informal
Organization

O Role conception _
= Engaging school * Work relations * principal leadership
colleagues among teachers * coach quality/role relationship

* . .
_Influence of * resource allocations (time)
informal leaders * school size

*professional norms



Examining Teachers’ Take Up and Use of
Literacy Professional Development

Background
o Willingness to engage
instructional innovation
m  Experiment with new
practices in their
classroom

O Expertise
m Prior experiences in

comprehensive literacy
teaching (ZPD)

J

LC Intervention:
amount, quality and conten

Of PD Impact

Individual _ Classroom on
Teacher Literacy Practice Student
> learning

Formal
School Structure

* principal leadership

* coach quality/role relationship
* resource allocations (time)

* school size

Informal
Organization

* Work relations
among teachers

* Influence of
informal leaders

*professional norms



A value added framework for
examining potential effects on
student learning
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The Logic of a Value-Added Model for Assessing
Impact on Student Learning

Observed growth data
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Uti

O The difference between two “possible outcomes”:

the observed outcome given the teacher (and school)
actually experienced in year t

and the expected outcome given an “average teacher
experience” i.e. given the student’s latent academic
growth rate

® We define

l

— the observed outcome given the actual
teacher experienced in yeart —

the expected outcome given an “average”
teacher experience.
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